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1. FCBHIC

HOLHEVEDORERNRD D B D0 ZOHEE L) FHIET 2 01220nT
iE. SNFTOL K DOWMREBEDOHLEEDTE . HhTH, L DHKR—
FREEAEE AT NOEEREE A ¥ 7 V=Y THEDOFTHIZB VT,
ZOHEBENEORENEIZLBEAA. TAMEOREBTEEVIBEEILL, X
DIIIHER IO YN - XL O BErs, WIERZED, 20
72D DN FEEm ORI T T E 7,

ZOBTIO—F T, BHHEHGO FiEx EXLT 2R AT K7ZELTH
LHewzd, THbFd, iMIHFEOEESY — L TH 5 test & assessment 12
DWThH, TR ERLHTE TWivy, # 21X Kubiszyn & Borich
(2015) &, test & assessment id LI1X UIX T X4 2 T REZ: S 327225, testing &
D b assessment D3I A%, FFMMiT A EB 2 HNDB 20D, TEA XS b
LW ERE[MH)ZLIHBLFIRL TS, Kubiszyn & Borich (&, test
L assessment (T FHFFE & LTI b DD, test & assessment &, assessment
process IZHFEICX T B LEENH S L\vio T b,

AWMTERTH LI TAYAIZBWTH, 1975 E O LR ERHE
POEEDOHLTLLDA V7 V=Y THENR SN, #%iKT % IDEA %
NCLBEIZ X > TZDOMAEIIH L T Do ZOEHIITA Y7 V=T 5 VP
HELD L IFEBIZ, 20D 0PRSS COFEIIO>VTE, Tk
MAEDHET > TV B DT TRV,
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Afaid. HERIZED A v 7 V=3 THE OFH MmO O W T
FLo, TOEBPOHHERIL, FEREAFTICBY 2o F IOV
TEET Do TOWRREZITT, SHOHARDA ¥ 7 V=3 THE., K
COVID-19 Crisis LB, B#IZT Y 7 ME - & ¥ I 4 M T T LHERY
IZBWT, RKDOLNBETEARA Y M OHGHIIPHRLAZIRET B,

22TANETEAXA L NDEE

TAYHIBITBEEWE - BHEFHMORE LI, I F T2 MR 5T
TRELNTE 72, B2 XA (2003) XEERE - HEFMOLZIZOWT,
EWER, ZE IR, ST B O BULD 3 D DRI 551 THEI
LTWwb, FAbH (2015) b #RFMAGNC X 0. BE MG 2 3 D ORER
WKKXGLTWh, LeLAaDS, BEOHLT-L£H 725 EHEFNE OB%
HEOEBIINTTELOLNTI b o7, T TIHIEEER. 1~
IN—=YTHEBEOBENS, INTTOHREFFMOEELR N Y FOLEE
KELIDIEHTTRL, HEDRE G FEE O BRI O W THEBIL T
ATz,

2-1. 5 1 8§ measurement MBI : 1900-1920 X

BENOFM - ME BB I Nz, 1900 FER2 5 1920 4FE R TH 50
CORRIZIE. AR (FEH) 2VE/RNICH > TWwd L wb i3 AINEE ) %
W27 A S22 S SN [FEEIOEHNIITDON Tz, H1HO[4:
HEOR ] ORME D VR BB, 1900 A0SO [HENEES | &
1926 4E @ [ PERR AT (Scholastic Aptitude Test) | BHIGTdH %o

[ZFNEER ] &, 20 K BEICH SNz, ZRFETOTF A PO
BPOEEFNTMEOHNTH S, BEWEEBH 2 XX TW20iE, 191
BPICE L AREH RO 2R L7285, ME0 Tz HTFHFRIC
DIBHTRELLTL2EZ I TH o7 FFICHEOEIEER. HHEMTO
A EAZOHS R S X0 JHE. 2% EORBIG I B ATE
MEND X)o7z (A 2003) 0 Z OHHNE BB MEEET 2 b [H
MR | [RHAAE B | O 3 DDORENH L EvbNTEB Y (H 1988).
BUE D SAT D i & T & % 1926 4F O [ #52# PR A (Scholastic Aptitude Test:
SAT) JBilfiZ. COEBOERLEVZ L), 22T TR IHEFEE
B DO3ODORBEELBBL, ZNE20HIC [HFMEIEMRE | 2 EBEE7-0
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PTG,

PEdE T 2 b

B 2 Mg, DHAEE - HE S O Thomdike, E. L IZ X » CTEREI L
b DTdH b, Thorndike 1. 1904 412 [REHIAY - Fh B9 E 2Pt 235 L. [#
BUEDOK] EMFIENT VL. [ZTHIET 5 D DI, MHPDREICBWTLE
ETD]E0) FHEICLEHMIN TS Y (Thorndike 1918), iz h T
D XRT A PBEBNTH Y, HRIBEIETF 2V L E2EHTLE L
B, FHIPEBCHETE D02 FRL, BBF X MERXoE%%
fE L7z (34% 2003) 0 BIFOFLART A MBI B RS L OMFEIE. 1912
4E O Starch, P. & Elliott, E. C. DTV E B TH b ZOWFETIE, 142 AD
R, PE1UED A, B2 AOEGFEDGR UKD RGEDE L %2 B 2 128 LT
Dol DR, MUBERICEZDTHHEDVWILE 90 H%ED
JAHELBY, AUEETHOHAICI > TREDPKECE LD Z LA S
MR o 72 (B4 2003) o Starch & Elliott DFFEICH RSN S L 912, LD
HHEE V) BEANORAEA D O RBEHTE D EBDOA 5727 A P TIE R L,
SR L CHHEUFHTE %2 5 [FEME] 2B B LT A MR EE S
N, ZNDEL DI SIN LR 2 &k b,

L% (2015) 1Z. COEHET 2 b OFRFEIZOWT, 1911 0 [ KEF
2% (National Education Association: NEA) |OB)AICiEH LT £ TWwWb, NEA
TR T A N O & B OIMEL Fw 3 5 BHE [P OFRHE IS
BIFD T A N ERpHRILHEICET 5 ZRH S (Committee on Tests and Standards of
Efficiency in Schools and School Systems) | 2S#% & S L, 1913 4E20 & 3 4T
M HEONESME SN TVSE, ZOFHESOHMIZ, FROBEE,
WHDET), WA OR M2 L2 WERNET 2 HEEHE L. FROR)
e EsEd )50 THo72.

CONKEOHET A M, BN A BT 21300 0 TOROTED
DIRFER, BRFOHHERE, HRHELR 2 EHET T RIS X ) B3
EN72HDOTHY (HF 1988), F2dhH < FTHOEROBERFEDN Loz
DOLOT, MAOFERH LEEZHNE LTHbLNEDDTIERD o7,

AR AT
19054E7 F ¥ A @ Binet, A. 512X U HIBEMA DB FE E N 7zo Binet 543
BB 2 B L2 HIE, IMERICAZEL2DBIZ, FEIZOVWTNnL S
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ENRTERVWTEL 2200 LORGITLHI L TH- 720 Binet H DA
BEMRAT L, F U 2FR0, FRLDOEHESLYVDLDORETH Y.,
BAETO ) B TREE OO M2 B9 & LTwi,

Binet 5 |2 X 2 MIREM A I B Z 5- 2. YRR L T 7o AR 45E
B~ OOV T o 72, Binet 525HE L TV HIBEREORAE R, HL &
TEHDOOBRETH S L v FiRIZEH S, 7 2 & Tl Terman 2%
COMEESHEIT, 19164EICA Y V74— F-Er—ABEREZ LT
Wb, ZOMEEMAIZ. 191242 F A Y D Stern, W. I & o TRIZ S L7 M
REFREL (1Q) M2 FEHW L MA IS AN/ D THhHholz TOT A M
SRR BB CTER S, DHERIEA S8 RFETTOTEL 2B 2 0R
(2. I3 (academic knowledge) % #Ffili3 % & & #3720 Terman l&, FXT
DO NIFEBRI TR REZ . AWEEI A D 5 & T8k L 72 (Lemann 2004) o

[RF DISEMZE] 2BV T Terman &, IQI40 L EZKF &L, EWIQ
BROFEL 7209k - Kt - HERENIEEE £ L o7z, Terman 13 [HI6EIZ
1 2ORFHSEN LH, BIEICE o TEBMICIREESNTWSZOARE ]
THHETHURZE STV IQOEMIZI Y, FEH 2B MAMALL
Q526N 5Z LR, FELLLOMALTRE, L LTIQN
BORPIIDAELTLEIZ L ERoT

SHITE IR KEESIRIC L ). Yerkes, R. M. 28 KA 2 42 HI o Al wg
KiAs (Army Test) & FEHL S, MARK R L O AFIZ X 2 BT ICH W
720

AR [H1EE (intelligence) ] Z MW HE & L7z, 1910 AT EW$ 5
MQ - AT A M &, 72A W ABOMEEZ B MICHETREE L2721 T
. A (FED) OMBBIZABNICHIE SN TY T, AMOHEF W
PEOFHETEINCTRETH B & L7z D o720 511, BB HREK
L FEORIIZECHBBERH S 2 b RSN (L8 2015) ", 7 R
A TIRARER A B AR L B &, BEL Twvo 7z,

Bl Bk

EIDRMETH D [HEEME | 2T N E L [BHANERE IOV TIL,
[BIHAREBE O | E XN S Taylor, FE W. 254 Th b, b L b LidApE
RERomE L THICB T AEEEHOAM L2 AL L2 DO TH - 72h%
CORFANEREOE N, HEHABLICOW) ANONELLHITRY), ¥
DR ERITEE 5 272,
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LB DB Y, Yerkes 12 & o THIFE S 72 1917 4£D Army Test Tl [ 4 H=
HIREMATIE | DO TR S N7z Y AIRERAE DA X2 5 FEHI XA~ D LA
3. ARRILETELWIZTOANRELR SRS LTS CTER L EROLRD 7
DOFIHETHEIZ L7z F722 @ Army Test & ZFRIZ [ BHEIRE] SIS
N7ze STHIZE Y [REDHES S JTREBER] 2725 L, LI b3
REZe. BBIEZ R - CTRAOZWET ST A MSFEH - TR L Two7z (L8
2015)

A PEAL (Scholastic Aptitude test: SAT)

Terman % .0 & § 2022 X A 803, FREFICHEBL 68
N7z & v 9 (Ravitch 2000=2008) o Terman &, ffi4E#REZ Vb2 & T, I
Ho AEEWEOENICEH VIRV AL EPWREZEHPI L, FEOR
BEPE ) 2RGEE FOMEE RIS 5 TR L LT, ENAkREZRB L
(Terman 1919, Terman 1923)

1926 £121E. BRI DAITON TV B RFMFDI2DD T A T SAT D &
[ 225 PR AE (Scholastic Aptitude Test: SAT) 1 2SBH%8 X7z SAT &1, 7
AV ADKFEIZANETHECEETLEEZED 1D TH D, D SAT DEHEEY
BNZ1E, Terman O F5E % B89 2 Brigham, C. C.X° Yerkes 23> TH Y | [
T 2l EHErO5 2 L2 HIYE 3 2 MEEM A | (Ravitch 2000=2008)
Lo Twiz, FREBED 1 ANTH D, LIYHE (BEAYE) Brigham (2. 55
FROFHOEREL D b, ARSI BB ORFEDIZ I A ZD
BOEBEHBEORD 2 FMT 52 TESHEERL (Crouse 1988)0 =
DOF A NI, K G A5 ANLSE. BOSEE 368 . Bl
HHER LT =T 1 Y ZORETHE SN Tz, 2 0HED SAT I,
315 DM, 905 THET LD TH D, 300 LLLEOiREREA 5 8000 A
VI EOZEBEDZEH L&) o SAT [k, KF¥AFREOTFA ML LT, 4
I College Board 28 [3til3kER ] 2 % L TH Y, Thid[ZThE oMy
DE AR & i U TR B BN 22 B GRER | 725 72 & v ) A5, [k
B ) OZ BRI IZ R R WM AT TdH > 72— Ty SAT I3 4 [E 4312 3R
KRB LERT 5720, WHTOER» S TOZBATRETH ) Fex e
HIR R B 2 5 KEFEAFEEZRILT L ENTEDL W) FIED D72 Of
F2003) 0 HETRKERS. G- 1Y OFEE 513 T College Board ~D NI
AIRIFIZHE 2. SAT DB A RIS EIN L 720 1945 412275 6000 AT
B o 72 SAT ZBRE L. 1955 4E 121 8 15 6000 AL, 1965 4F121E 10 f5 0 85
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JINZ 2L T1970 12132100 5 A& 2 72 £ v» 9 (Schudson 1972) 0 SAT
@ “Aptitude GEPE, FHE. FH)” L VI BEFLZBLTVWE LH I, ZON
ROZEFMIZ, BHRLRTIEE L BRI ZARLPLEEZID . 20U
Lo THFBABRMEFH L ER L Tz HEMWEED)IC X % SAT OFEA IR,
BEORFRFEBOBHI 2T T 2 ) MEEzERELTS
D, HBEMAZAT) 2L TIEEWR) MW Tw 3 [HWTwZa0nE ] 2dH
LRLDILIETLEDTH o7z, TNV ERMKOARERETH 722 &
Mo, ARIEKTE 2V TONEERZ LIRS 575 L, ERNRERIC X
5 [FBE|ORNEREICT 2RBRZ o7 vz b, TORMIICHIESN
72T A ME. EDXITHAZTZDH v o 2R RLEHE O BRI R E
EOBEEL V) L) B EEINHBELOD DI, EOREDRENH -
720z WWETE L E L BUEMIZHET 2 2 DM RRIC R o728 W) KU,
IR H L LN TENTE S,

Z O 1930 FRUTIE SAT IZB W CTHREFED D % ZERAE~ DR E i S
NBE 9% 72 (ETS 1988)0 1937 4E 1213, SAT (Scholastic Aptitude Test)
BV THEREDZFRENOREDFEMA S, College Board IZ American
Foundation for the Blind D32 & D\ 100 D SO aE. 50 OFERE, Z LT
50 DEHIER A - T2l 7Ty 7 Ly b &L TWw5b (Rosenfeld et al.
1995) 1956 4121, U.S. Civil Service I2 & 5, AHEICBRT 57 A MIB
%, HEREEDZBRENORED, 7 A b OZBPENOZEITA SN,
F 72 MR IR R O ZBRE ~ O FREBR At S 172 (Pitoniak & Royer 2001) o

F7o BEOREHELZ Y X MEL 72, 1985 4Eh The Standards DR & & 72 %
Technical Recommendations for Psychological Tests and Diagnostic Techniques
(APA 1954) %3383 & 1L, %5 W (Standards for Educational and Psychological
Tests and Manuals) 1 1966 45, 45 =R 1974 SEICHIRE LT W %,

2-2. 55 2 # evaluation DEA : 1930 F£X -1975 FtH

Scholastic Aptitude Test: SAT IZRE SN 5 L H 12, HHFEFWEEEIZ L - T
HEALZT A M. ARNAZERLS [ E | 2ENTE55D0TH- 72,
ZOHBFIWEEC L > TEINZT A M5, BICEBIICHIRZNE L,
BT A2DRMIEET o TR EANDORENS, BHFHETIEILLH
BN BBFBOIRE LBILL Two 7o BHEMBE 2T 1933 £ AT
bz SAEWIFEIC L VAL LM ETH D, 2D QIFEMIZEIL, BB 2 TN
&0, EfE - FEOENFEATLWEEZRTOIOTH 72, EHI
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1930 SEARICIZ Ll s 1) . SAT THUAELREEE O EBRE 253 2 BLE AT b L,
SR L CTOSZEATREIC 2 5 720 1930 4FA8A 57 2B LT, Bl
MARERINEH EINE L) oTw L,

8 2EN%E (measurement 7 5 evaluation )

HEWEEE X, FBHOCMAZNET S #E W E (Educational
Measurement) | 23 & o E BT O HEE L BEICH P2 ARELDIZZFDH
AR Zo7]2 b, ZLTIHG - HREE ozl - BELR T
DEFEHL., BHHEOREREEFTO 7T ZA0FMANE L Tzl 2 & i2xt
THRAICEY . 72 [HF R (Educational Evaluation) | BB AR X1
T 7z (R 2003) HEHGEBOBELZW IR L L7201k, TR
B DA T E S (the Progressive Education Association: PEA) A3 it L 72
[ 8 487 (The Eight-Year Study) ] Cd %o Z OHIFEIZEE FH Dewey, J. .
Bl 3 HEEFIREICHEREL LTBMWT 52 L127% 5 Tyler, R. W. 533
EHEE LTHR SN ZALAICI DRI NIz, 151 T2 DOkl %
AFREHNCD E O AFE TN =T, AFREBL L TAREEL T —
THEDLD, BRPLRENANELZOBIZE D % 5200 T OB
RO, BEROAN) F 25 MO0 TOERELT -7 (34 2003), 20
WIROBERIZIZ . UREOT AN ADOPEEEA ) F 27 AP KRFEAFD = —
AxW7z T IR SN T B L vy MDD - 720 ZOWFGEIL. KFEA
FODODT A2 ZHRT b L) APEMZEL L, BEROKREDHEET
REENAFEESED T & 20 3872 GdE 2003) 0 BHE, 1929 41T 5 72
KB & ) KRFAFEEDRD L Cniztzd, RPMNTIERNE S I ZDE
HEZF AN T A MZBRE V) U0 o722 ETORBRMIEA Y F 2
T LADERRE G L7z ASRER 7 L TRFICAE LTV — T OEK T,
LD HFBNRNE T, 2OoEMCH NGB CE N 2B A ) F 27 A58
O REANAFE LT ZORE. AFRBRE R L7270V — T LW Ui %
Eozh NS A TE SIS, BUR. #2258 2 s 47 - 72
EWVI)FERBE SN, B S 72, HEBEORWEROEREIZ. A
FaTAYY—RA(TrHNy s PEE BIR) IS0 T YERZK
WMEPWND-Z LD, A7) F 272805 L) JWEAET (RERHHED
YRINGATHOF —%Ro7-L &, REPEFEELBEML-L &, WHIDS
YTEAERMLZE X) TEATHWRESH LI L2 ZOWRIIR LIz, &
TR KL & OB X o Ty WIS AETHRT LA, ot
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KERWEEG5 2, NGBS L 2B OHFE OB, KEOHES
WAL L 7z (Tyack 1995),

BRESZNC & Y AAE - 2D BEAT B &) SAENIZEN S FHE
BRELSEML E5I1T, 1969 ERLHIEICEL FTEBIN TS 4
[¥]4% )7 F 4 (National Assessment of Educational Progress: NAEP) 12, #H Ml %
P OEEFHI~OIRIRE L L Z EATE B,

4 [%% )14 (National Assessment of Educational Progress: NAEP)

1965 4E121%. ¥ 45 HP 527 12: (Elementary and Secondary Education Act: ESEA)
AL L 7o TSR - ASISAF 2 IRMICH 2 JEw - AfEDs, —
FED VNNV DOFEFERZERT 57290, MICEH 2 5N BB AT EZ 2o
72bDTHbH, F2RAE 2KREETTFA (National Assessment of Educational
Progress: NAEP) 23Ali% X 4172 (Fitzharis 1993) o NAEP & 1%, 7 A1) & CTEM
M FEhiE SN2 EESFIWETH B0 1969 425 1979 4F F THEAEFE i S 1,
1980 4E 20 5 96 AE D FJIE 2 421 1 FEFEM S . TR 97 4E 2 B IX B4 T DN T
W5, NAEPIZIZ 220D HINASH 5. 1 2% D Main NAEP (Efi ) &, &%
FOBEWEEAMN OFH & FFEZ 4T AT, XM EROEWEHREN
WYMEBDOTHY. B9 1 DD Long-term Trend NAEP (B Fi7E) 1X. iR
I 7 P NEALZ AR D D DTH o BERE L 474, 8 F4E, 12F4E L o
TH Y. 2000 4D Main NAEP (EFAL) T 2500 2245 10 15 6500 A D5
BAHI S 7z (R 2003) . BRERFEH X5, e BR MBS0 ORER,
AR MBS R SINEPICE S TB ). W R B, MEa L E
B ATEIEMER D O TREE LT b Gidt 2008). #ila# 2 NAEP il 4%
¥ TN LTS Y . NAEP EADFEINZBO»HL, TA YA
DI B 2 VRN 2tk % 2RO Z DR RITDFI) 5545 & T D&
ERETLIEEHNE LTS, ZOOAMHAREKIA DT — 412
W77 AT HIEIETERVA, SIS K > TRER RN EMA D))
AR, ZE OREIEHM A SN A 2 E 2l Twb, LA L,
AAEROREEFITAM S, BN, AR (R 5. RER ORI
Wt PR, Zhl, ZHR. BRE L ENDQ&A. £ L THE R
BALOHE - BB T OEL WE - A5 BE, REGZEN LA/
HREHRE . R E ORESHTEROER % EVRFL LDENT WD,

[T7AVADFED L OEKROERIE | 2l 5 NAEP 13, ZEHDFET]
DHREWS TEOBREILRT 2 2 LT, MM LBEBHIREZNSL I LHFTE



==

5 R B Bl « THAANZD T — 424 VIR D720 0 Differential Boost Hypothesis DF i — 257

%o F720 NAEPIXH FTEHEZWMBL L2 HWEL, ZZTOMAD
BRI AR I N WD, KRFEAZEDLZOORIKIZH SN D SATD X 9
BT ANEDWKEZRIZIL TS, FE2ICHHE - 72 NAEP 3ZHBEWEH, 5.
YH A (evaluation) ~& . HE DO L LR T L2 HMOZILELHT S D
DD1DOTHDEVRE D,

NAEP (X2 D, 1990 £ O A% % (Individuals with Disabilities Education
Act) DB Z T, MEOHLTEILbEEOLAEZERL TV D
(Beaton et al. 2011) o

FEDD LT LEDDHEESM

1940 4RI, FFBREM - BFHRFRICHERE L T3 T2 ok, mE
DHBHFELEKD 156 % ThH o720 LA L, AFIZHED L 5HEZ AR T
HbHELZ1954F0T T YD, 1970 FEROBEEDODH 5T L OHEF
ANERELEEBL T, RY VN THTO, 1971 4E PARC #:H]° &
19724E 3V AEHH Y TR, FRPRAMBEEDH L T ELBHE T r 5
APHRREEMGONLZ L, BEEOREDODH LT LEHITHTL2HEOLEME
PHER S N7z0 ZOFER. 1970 FEIHFBRE B BLE % fii 2 T 7 MiE 2o 72
D BMIIEE o 72h 1974 FEF TIZ3SMNEHEML7z. LA L. EKEE
13 1960-70 FERMII R > THETHOT- LD OMFERBVER I NI T
B, BEOHLTLEDRIAEE» SPRE STV (R 2015),

2-3. 85 3 A assessment NDEH : 1975 FEA SHTE
Scholastic Aptitude Test 2> 5 Scholastic Assessment Test ™~

1970 SEARDHEE 12 BT 5 evaluation DE AL, JAHIFHZEEDEZ L H. B
ETOHEOUFII—EOHRBEHLETWD, Lo L IR 804441
AbE, HECBIT DML, 200 M TEFZHEOLND L2k 5,

H§—12. [assessment L | & THERREIERETH 5, 1983 4£ D “A Nation
at Risk” ([fE#IC 2RI ) 12k ), 7 2 ) 2 OFFH R TR L FH 0K
TARITFER S NIZAS, 1960 HAH 5 SAT DR RIARET L. 70 4R A5
TOFNERTORKEPFHTE R VWEETThHo7e TDLXH RN EZT
1990 4, SAT I HEZ FEM L 720 9. 1941 FELRED o T o 723k
L HREL, HENECHETEICORIELZTFELEZMA, $22hE
THREMHIBR DO L WERTH o 7283, 30 7R 5 Z LasghE S iz Gk
2003), fx b RKEHRETIL, TN F THEL2E PR SAT (Scholastic Aptitude
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Test) & L CHEMSNTET X Mo, #5687 57 3Bk SAT (Scholastic
Assessment Test) LR L 722 & TH o720 L LA S, SAT 2 5 “Aptitude”
EWVIHFEERHLED, AR ZWET S & v ) BEKD S “Assessment”
NEYH LD OO, FONFEIZWFE ZITAEBR R 2 1 2 et % &
THDTH o7,

2000 4E, A1) 7 A V=T RFEO NG & 7 L T & 7248 K Atkinson, R.
d. SAT V2RV E RICHINBEOBAVEERLTWD EFA, A 74V =
T RFDANFEM 2 SHF L) ITBREBEANIBIR L7z SAT O BB 13,
HER220 T ANTy 2D HD13%H A 7+ V=T HOZEHE A D TW»
72729, SAT % F 52 L T\ 7 College Board 1 Atkinson @ F ik % 1B 1T % b iF
(ZIEV 2 2002 412 SAT DKM Z BB L ASFER S 7z (HH 2002) 20
RELIZXY), SATOFFET A b ¥ T A P OWH 6 MAnrEHE %
L. BRET A MR & CEoMEMZ S5, BFEOT A Tl
XV EO R CREZ M5 2 LA oE Sz Gek 2003). b 0%t
3. T RA) A OEE LoOwmEHA, AN EHEDELET A M TIE R, —A
DEYVDEREARL, THAX Y ML LTOREZHONTELZ L oL
TH»9,

HBEBEDER DR, - WIE & IEP

L) =oAL BEEOHLTELLBMITOXEODH Y TH S,
1970 FARUT & ) R CFEV. L T E 2RISR BE X, S 2IC&T—20Nn
FTAMEMZ Do FNHN 1975 12T S /- 2k E B #E P (Education
for All Handicapped Children: EAHC) T& - 72, EAHC (& [ 55 8 DO HEF 44 |
EHVDLNDZTEHRTHY), MEOHLTFLELLOHEFITHMD TRE 2L
ZH725TbDTHolze SOEMRICEIY, ThETIHEETIED P4
LENTELBEDDH L TEDOHFIIOWT, &2KT800 T ADEEEDDH
T EB T HENDREE % 2T HHERPRE S Nz, 0% O R 42 M,
3D 2IRETOTEBN, R OB 2 AUE 22T H2MEMEH L
Twh eIzttt BEOHLTELPRLEIFOD L VERTHE %
T B EEBAVOFBICESE DT 22, & L THEPIEEFE (Individual
Education Plan: I[EP) 2SS A EN/2Z & TH 5,

IEP X, MEDOH LT LHOREHELEDIZFT — 4T, MIMLEINHEF
FHZ1E T 50 COHBFTEMO LML, TELDOZORETOHRRTL
DFERIER. HRREMN 2 BITRE) . EHER HEL 2 &SR S, R Rk 5
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TENHRBLE IR, BRI ZESTwA Y, IEPEAIR. ThE THEM
PHRTOHNTI o7z, HMADFEFDMEEZHNELTWDLEIAIZKE
RIEWD D L,

ZDIEP DEBEAN, BEEDHZFEHHILL o TEETH-72DIE, £
NHETFEL L= ADLEDITHLTEHIEIENEIDTHY, FEHAHLLED
LERELZZY, 782D THMTH LI EMAL TR B S72, HL
WK Z il 2 TW2 T h bo £ DFEIRT. measurement 7* & evaluation ™
W) HBFRIIROEEL I, assessment & W9 F L W EH 5E-A o J5 14
PHEINTVWEZ LR, RTHIENTE S,

LA L—TTid 1994 SEDRFEPEFELFEIZL D 7 20 7 FEREeEH
MAEFEETEL LI s LM, MNP RO R E . O
HEWFBOTONTY | ERHEATTHREISK T 23 & flE T Ns 2 &
Lotz TOFHOYIEIZL T, BEDD L T-LH 2930 E L
725a. FROBEENTAEL72012, Mo TET A M oPEsns
Tebdhoizlwv) (b, i 84 2002),

CD XD RIRWDZ2p, 1990 4F12 42 R W HH 13 IDEA (Individuals with
Disabilities Education Act) ™~ & SUfk - BIE &7z, IDEA T, BHEOH 5+
ELPBEOA) F 2T Ah0P BRI TELIE, THIZE 5T, BED
HLTELREHENEZERT LI ENFRINTVWLZ L, FEEDDH
LT Fa Yy 7Ty RS, BEOLWTOBEALNTVWE I E, LT
ZD% L OFMIEAHEETH 5% E, WOPDOEFICHTLHERH TN
Tz, 22T, ZOERIETE, BEOHFMIIADDHb LT, $XTORHE-
ERANDE LAY F 2T 507 7 L AORMATRM S N7z0 1975 FF D4
Wi E W HCE 2 & IDEA ~NDOZLIE, 204 OMY) . O EEROHE
Bl o/l b ThHotze ZOEMOEMIZL > T, —MFEHRIIBNT, 1
VION—=VTRBERETHERTED LA, IhooB Xk, AR/
BN THEEE % RN T 5 1 D measurement 2. FREZE K & O FR 2 H
ENDB X728 2 D evaluation BE& & 1 F 728 - 720 3 LW EF
WE&Td % assessment DRI E VI B X EHL2—I12F 5,

assessment [ZBWTEHEZ DL, —HFARICBNT, Z2oFEH 1 AT
LCWhICEREZRME L, BEOZVRERAE L —HIZEENEN) T LETH
%o —H T, evaluation &\ 9 R E Gl O A L OPEAED . 543 W OIFE
TbdH %o 2002 4:121F, NCLB #: (No Child Left Behind Act) 2SN + FEii &
N7ze TONCLBER, FHHAEZRIRIET 2 720 I12HE S h 7= M5 hEH
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BHEOYELETH ), FIERIIMBREDTF LA b0HEFELIN L3E5 T L
ZOE LD DTH S (US. Department of Education 2002) o Z DAL L D |
EMIBVTETOTFEH72HA 2014 FEF TICHAFE - B (B Ok
N[ BHEL N (proficient) 12T 5 2 L2 RKD, 2T A N DENH
#HBLIN FX - FRICHLTE. TAMEROT AT Y FEY T4
(BT #iF L. BEILEME 2 E K T E L h o 2R B~ E S E
(sanction) & L CeLis & sKed 72, [ st ] 252 4 DL Bfe < & [ERIH | A%#
a3z, COBEOHNEE, ZOFROAEGEND [FHGERME ] [HiE BEH
Y — EADRM I ERYED 72D DRI E 1% & ThH %o SEL LY ]
A5 < & R D 72 % @ [ Charter School ~D AT | [ #kE O ANz ]
[ BHE B 2 PHIBURF R RS IS REL ] 375 L o 2B # BT 5T
Who DF D TAMIK o TABMAEADFETAE D UL E§ %5
EV)ZEEDH, TAMIE o THRDE AKX - ZREWHMICL, £
ICRETICOWELR KD D Z & A5, NCLBETHEEILE N7 A bR T
Y (LB 2017). Z D EK T, measurement Tl 7 < evaluation & \» 9 i &
IR EE -T2 vR b,

C O NCLB LA 5 2 - 0 2004 4, 7 UV IDEA ASELIE S L7z, 2004
D IDEA X, BEOD L EEDHENOWREFEIMRNZ &, 2 L THHE -
FPRBECH LTI T Y ARV MRS TR SN TI ozl &
ZWH S5 L, NCLBE L HEICHIN S &, BEODH 2 RE - AW
fFEEZ S o TRIFANSL N, WREARY —ROFHTHED N ) F 27 212
Ho728EZ2OETIDOEEN TOH ) F 25 4512 % 5T, 2003 4 LU,
BEEDD 5 WHE - AGE (6-21 %) DOPELL LD, 80 % UL LR % — &~k
T# Z LT3 (U.S. Department of Education 2019) .

83 MOFEHOBA YRR, B Rk, Mo E ¥ HEKT 5
72 @ evaluation ZfiEl T o2, —HTIEINETEFRT A FOZBE,S
PEBR SN TELBEOH L T L b0FHRE A REEZHLHDOTH-
720 IEPOFEIZL Y, DT LB b DFET R nNIHED L ENTE
% R RDSE IR L, BRI R T 5 7 A P TiE k<,
ZOFEDL—=ANDE ) OBEREREREIZZ b o TRERFNZFHET 5 & W
Iy T LVEHIEDO FEOIRRIZO LD o> TnWb, TN assessment & W) I
MoEE LT —IZ L TWwWh, assessment (37 A M OFER (15 4) #5HIi$ %
LWV ZERTTIERL, HLETHEANRELEDL BWHTD7Z), LD XH %
Bl % Ehid 5 & X DHR 22T FICHPZEDONIDEZMETE D%
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Z M E T, Kormos (2017) 2 W2 A BHNA X 91T, T A b & assessment I3,
BESMIIEIIEIC X SN TE DI TR AP 572 L2 LI 2 TR B I,
measurement 7* & evaluation & W) FENTHE L TE/2T A &, IEP 25
L EEN/HERM S TH 5 assessment & X L CTiin 3 A 2 EHMNTE
559D TH%,

R1:FBAOFH - 7TEA XA NOESE

B 4 kg

1905 | 1A - Binet 5 JNBEMAERTE
1911 | &KREE S NEA 12 & 18T 2 N EREO M BiE

LR 1912 K« Terman HIREMAEPHIE

measurement

OB 1912 | Starch & Elliott D78 Ry D% #E)
1917 | KREERR CHE AR A% i
1926 | AMEZ=EPE R SAT (Scholastic Aptitude Test) B4

1933-41 | 8 4F-Hff 4L
o2 A —
ev;;lgt}ifn (15’960051;{) SAT DI HBET

1965 | 4=lE%=J)iAT (NAEP) A
1975 | &REBEEE EAHC FE1T. M85 #0H 710 [EP 35 A
1983 | fEb%lC 7 DEIZK “A Nation at Risk”
1985 The Standards for Educational and Psychological Testing C{z]

3 M 1994 | WIS HSOE

aessessment = .
~DIEH 1997 | EAHC 2 5[EEDH 58 NEE P IDEA ~ & efr - Sk
1990 SME-RE ) ETfi 3R SAT (Scholastic Assessment Test) 1222k
2000 |PVTAN=T KEFD ANFEND S SAT e %2 &) 259F
ns

2002 | No Child Left Behind 35 V7.
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3. AF MR LEEIIR

3-1. 2B

CZEFET, TFERLOHVOFHMIZDOCHLLHMILMETH S
measurement, evaluation, assessment &\ 9 SHEEZHWTEB L C& 72, BET
F FELH I AL AT 2HERFHE IS % assessment 239 fiti S
Twb, Lol BEOHLTFLELHIZOVWTERZLEE, BAEAMIZED
X 9 1T assessment 179 NZ DO W T F KA 2V TV, ¥R Sk
EDDHDLTELDMERDOT LD &R, MDEE T, 25% 9
TRZW2RHTAZ LI B TR LWL THS, T TEHEIHTIL,
INFTO, FFNOZLE L AP EAD, BEOREICHET  @Eme . b
EOH LT ELNORED, WRIZFEORLER, AV EE 5 2T
WAENEF D3 OO ERMINT 5o

3-2. BB & &REM - AFH

FRIZBWT, BEZRME L7207 11 & S PO B R IS
b D test DBFMTH B0 test IZBIF 2 ZYEE AFEHEIE A 70—
VTR RRENEM S I LD 20 K EN S ERAICERSINS L9
27 o720 BIZIE. 1985 4121 the Standards for Educational and Psychological
Testing (AERA/APA/NCME 1985) 28R S v, BEEDOH 5 7 A+ ZER#H~
DI T 5 8 DHEHEHY A ML Eh, BIES YR S Tw b,
assessment (IZB VT H o & B ERELDIL, 7 A DY 72w b @ & IEMHEIH
NTVuDLNELV) T A INOEYETH S, Henning (1987) 1&. Z41E%E KD
IIHCERL TS RIFEFICILEDTH D),

ZXELE, GRONT A MR, ZOTF A MRS L5505 WE
L7z oxflEd 245 LTHYPE) DEBERL TS, WTh
DFALL, BRILTHELEIELTWEH0ZHMET ZHPHNTIX
BMTHDEVZ Do valid” &) HEED. HBHT A MR HZLIRT
Hicfibh s & &, EARMICIZZ SITHTEF O for” 2 b N H R E T
Hbo EDXHIBTFATTY, F0 X IZHEFIELAIE, o H
FINZE 5> TIEZE) TR RWVIZLTH, HLHCE > TIIRYTH L &
W2z 5, (89)
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Henning Difin % 5] Z Mk X, Messick I ZL4EEZEI»THOELE L T24%
BIFTWbe 1213, 7 A M AKROEEAAN 5T, TOTFAPTEEL
T 720D LB L TV B HSIEES YN TELT, WD ng
DrWAIENTETVWLRWIEETHSE BIZIE FA4AT74 v 7001%l5%
72ODTANT, T4277—varvkLTLEIRE), I 12 TA
P OB ICIZEARO LW ONEENTED, FLETHIRIERTIEL
WHEETIEIZVWERDEDOTHUELTCLE->TWELATH S (BIxIE 7
A74 Y 7DT7T A MO, XFEEMRBE V.o TCFHEETLILENT
EHLLVIHILDLEINTVERLE), HF test DI TIE, ZA4MEE A
HEOBIRATEE % £ T % (Davies 2010; Kane 2004, 2010; Kunnan 2010; Xi
2010 72 &) o BT A FHEIZZ UMD SREICHVLTB Y. BHE W
&9 5% ® (Joint Committee on Testing Practices 1998, 2004; ETS 2002) & 11
W BRI & 2 Y PREWAL L A7 WK R 7E L T 5 B @ (Davies
2020), FoA¥ME, BUMAELURBNLMETH S LT 5D O (Kunnan
2004). % L < the Standards for Educational and Psychological Testing (AERA/
APA/NCME 1999) 13252 4tk L Bl 2 b o L LoD, WK
B bLTHEDLEEND L,

e O, (BRI ) RIEZRMIET 2458 0 EORED, FEEST
ANZBEDH) b, FFED TNV =TI L TE I T TRFRFY - Bz R
FEL D D0, FORENRED X ) IFHEDZ Y HBET LD nH 2
LThb, TAMONER, TAMOERFIEIZB VT, BESLLEEL LS
FCHRET 201 7T A MRFHNEO NI HE L 5 2 WD DH 5.

L2 Lah . M25EE (accommodation) TIAYZE B (modification) 72 D 7
OXPNE, WHERLEERH 5. FIZIEEHET A MOGFEFIZBWTIX, Hansen
5 (2005) 25 HBHT A FOBEOMHE, ThAMWEL L) L LTwoHE
& & ORREICOWT, ) RET 50 OFAEICE T 5 0l A & VB L
TWwb, Hansen 51X 2 DET NV EHEAT 572012, 5fiF) %2 M % 8 Tt
ALFOREEZZ T TS, T4 ALY VT OZHZEOFF % Az, 1) —
TA YT TAMEBEL TSI, Fa—74 7 (W EeErftTt& s
») &L HRE (EFLLAL DR BRCELZNE I D) DFIL2HTHY, T4
AV YT OZEHE L FEPNTWETFANETI—FT4 V7T 50%
BRIz OIZ, FiA LITORBEAYIIT A AL 7 T OZBREIIT KN
T—YVE5ZTLE). TOXHIT, Fis RIFIET A - ORI EDZ Y1k
WS 5729, Hansen HIE ZIUIRE TIE R, ZETHH L FIRLT
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Who —H Ty BICET 2MEICEL TR OETHRET I LR, 7
ARTHEY 7o) =74 ¥ 7N OEZOWRIEEE T, 7.2 0WETH
MUXTRER D Z B PEIZFEBE L 22\ Hansen 5 (2005) @€ 7 )V i, high-stakes
DRTOTLARA Y ML, HETOTYARXAY FVOMFITHETT S LA
HEETHY ., SHEORBMICBITLEEEEHL XTSI LATEERTH
%o %7z, Phillips (1994) i3, ZERE 0 LEEAZRMT 2 REDPE ) 2%
HWT ORI FHEZ ) A MEL TV, 209 bO—#75 REEEH
DOREIZBERL TV 5,

o TOMMEIZ, TAMHMELZVWDODOEFZOWBALZEZTLEIN?
o ZTOBEEIX, TAMNDOBEOEREZZTCLE)H?
o ZOBEMEIX, BEEDOLWEZEHRE DL RIIHhAY y b EHELEN?

COMWIZER L7212, REZERBL7ZHGLEZ) TRVWIBET, B
BEOHLFERBL, ) TRRVFEHEDINT =< ¥ A% BT 5 LEH
Hb, CNFTREZRELLEGD. MEODLZHELZEH) TlELV
ZRRE O FEIZOWTIE, HAc RilES fTbh, ToORPTLDOLN
T&7, BEOHLFELE, £ THRVTFEDL L OMOF IR HZEK
D2 B L, BB DR UM L A PO W TGS L7z B2 7% 3 D ORGEH
7%, Maximum Potential Thesis, Differential Boost Hypothesis, < L C Interaction
Hypothesis T& % o

3-3. ELBICEEY 5 1RER

T3 12DDOIRFIE. Maximum Potential Thesis (Runyan 1991; Zuriff 2000;
Lovett 2010; Stretch & Osborne 2005) TdH 5. Z DRI L. HIZHBH T 5
Differential Boost Hypothesis & . Interaction Hypothesis & ) & Rl IZ58K S L7z
IR T (Jennings 2014) . KD X 9 LHITREN S,

FHRBEOH LT LD LELVT LSO, RFEMIIEREORE % )t L
BEoOfREE. ) THEWIFDOREORKE T 72, ZOME, FHE
EDH DT EH TR % MR U 74 RSSO 228, — T8
BEED VT EHITIIA R oM FIE RS2 2> 72 (Zuriff 2000)

DX, FEONADWMR, BEDODH LT LD OMTITE LT 525
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FEED T EH ORFRITIE BN v & v 9 B4 5% Maximum Potential
Thesis 1254243 %0 Zuriff (2000) 1%, Z ORHOARMEEFAET 572050
DB ZRE L7z LL. ETOHEBBZOWHFHICEY LIZE ) bIFT
Fadorzlzd, RHE—HLTIHFTELIET Y RAEA2D > T n
RO TV 5,

BHEDSHLTEBIZESTRA) Y bBH BN, £ TRAEVFEDIZE S
TIEZH) TRAEVEVHIIRBIZ, 2% ) 2O ADHRICEER RO %5
ZBEPGHEEVHI ZEIIED ., ZORNAZL L [ZDEHORR] BRISHEE)
REMR)IZOTHL L) ZLZERT b, MEDHLFED L RVTE
LAREDBICERGMEER L &, ZOWHOIEBLEEDEN. - TL b, B
A, FEIBOTHBRIIEEDD 5 F LS ~NDORER RO ANV DH HbD
DIx. 60 FHDIEET, 30T RAONE LI Rb e o Ha L) 2L
7% 5, ZOMHIEL, FRLRRENRORZRET S & Ty TDEGHNE
BWIRETHL I EPHHTES, L. ZoOMEIE, Kormos (2017) &
B2 LI RRIEHENLRBETH DL VD, DL ) REETH-
Th, BRICLALH»OREEL G ZTLE ) OB —#NT, RIZ—BD A
NOFFRNEEZINCLE) ET2L, ZORBIEIHEOEZ FIFCLED &
IBFDLDOL LDV B BDESLD,

22 ® |, Differential Boost Hypothesis T & % (Fuchs & Fuchs 1999, 2001;
Lewandowski et al. 2008; Sireci et al. 2005) . Z DWHLIEZ, H BT Ak DZERR
FHRIIBWT, MHLPONAEIT- 726, BEOHLT - ZwnTuwihd
HHOEADBROSNDL D, 2D EARDPEEDD LT DT ) BREVEH GE
5303 5 8547) 1&. Z @ Differential Boost Hypothesis (23%243 %0 & ORI,
ROLH) Rhlaed > TREINS,

FHBEDOHLTLLLEZ)THVTFEDIIH LT HHOT A MT,
A LT LB/ & 9 TR HOIK AT 72 &
OFER, WITNOTEL LA LT EIEN L 72135 »EEE <
Bolze Tl BMEODLTELHDIT)N,. KELBEIFENST2
(Fuchs & Fuchs 1999) .

DL, WTROT-EBHIZE o THEEOFEMIZFIELH ., ok
EDDHDHTELNORERNED, BEED L VFAORERRZ EHl>Twb
YAt CORBPEHMICLETELYTH o722 2 Vil LTWw5 L3
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ENb, EZIRMIEL/ZZLIE - T BMEOLRVWEFHEOMNDL Tl
FEALZLS B[ RIMNEIZ) FLHHL, BEOHLT LI LLVT
ELOM DAL ZWET 5 LD 5 & Laitusis (2010) (&R L T 5,

CITCHREE LTHEBINZHALITIZE S, MEOHLFED ERVT
ELOBREO AL VHRFERIZ, —HEREICE2b0 (= TERERR]D) o X
IRz, L, TR L TRYICHREIC L 2HROMZI D DD
LWVWZ DS e Bz FBEEOYE., INFEFTLFTEATHN
HOMFEH, LFOHRAFENHETH S Z & THIR S TV H
D, TONEEZGH, DF DEih LIFTEALZBICH LWEO R /720, 2
HABVBZOTEDDORPTEHINTVL I LITRVIZEZONS, O F
0. BEE LTS NGEALITIE, BRERIEZDEAA, —EREOHK
BRIRELAD D L) BRI HRHMEIDVBHLLEDNZLDTIEIRVIES I b,

DLLEEDLWFED L, ZORNAICLSTRERA) Y MEHBEL
72H, FNIEOZHE- LS. BAEOT A MR CREDT & i KR IS F T
LTwhhofzl ilhbdi v, RLAMOMES I E TICHE I T
&7z (Kormos 2017) s F72. ZDMAD, TRTCOEEOHL T LD LAV
FEHOHRE RN EEIELbIFTIE AV (Lewandowski et al. 2007; Lin & Lin
2014; Hindel et al. 2014)0 T D, §RXTOFEL LI L TZ DI A
479 &k, AR TSICHR L TWD L idvnin,

3 O 8 3 Interaction Hypothesis (Sireci et al. 2005) TdH b, ZDRFIE. b
BLEEDFENIZ L 5T FEDH LFEBOAD, BED LR VRERTOH R
EHBLTIDEWEREZ L LS EH%UTE2DDTH S, LBITHMH L
WY, TNFE Ttest ICBIFDZNELNFME £ L TEOBRMEIX. el
A ERSNTELD, FEDONAPRXTFLRERETH - 7286, BEEXRD
LHTEDLEREOLVWT-E O NV—TOME, BREHEALRE & @ H R
WCRALPOMELER DS % & 2 ORFUIF L T2 (Cawthon et al. 2009;
Sireci et al. 2005) . Maximum Potential Thesis &, @ Z% 7 2 b TlE & <.
BRI OIERIZOWTOARDE KL ENT W25 Interactive Hypothesis 13
ZOHMETIEMALEZRIL L 2o THB Y, BAEMNLMHERREZHIHTLZ &
TVEMEICEBDRR L BRI ESNIHNEERFL L) LWV I RRTD 225,
KREZBEHLIZE VS 72BITHNE W Z 50 Lk,

34. 7> 7414 > DEERIZEH T 5 assessment
CZF T, assessment D3 DOD FELHEABRI L, ZoOX Yy FEF
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ANy MWK LTE 2 ARTRICHEHALZVWDR, ZLHF - 850
assessment D121, WE ZNZZERD ) HLIZWF 2200 B H Y. 20
REPHEIC > TE2HTH D, WH., GHNRE L & DI AN,
ZNEZTHRNDRNEDS DI S0 25252 LIFIFEAER
Vo BIZAE BRBEEICB T 2 BB ORI E 2 TARIEE, Au—7 - T
L R—=% % EOBRBHORER, BEHE VT2 EOEMXErH 72 LT
by ENAEUEOBRITRNITEET L L) T Lidh vV, test DEFIZAY
TR Ty MR LA 6 Evio T, assessment TIEAIM 5% 4 H DB
NaiHilid 52 ik, BROTELLWHETH S L. AN 7 assessment 13,
RADRENZEDS ODPIMEN B2 T LV L ahifes LTa
W3z,

LALHABRFHICEL T, FHliReAAZ L LD & LG, 20X
72 A7 test X° assessment ZHE T 5 2 EATTE R\, F O test X assessment
TaHili S =k R ohizid, 20 23 AR OB L TR, e A
BIN5bZET, BUERANORDZOLODHL (MEIGT»IRTL %
L, BHLTHBLLIT 25, MEOMEILENSEANE LRI 5%
E) ) [HEILRNEI ORI D 555 Th S, assessment IZFHT 5
SHIERIE. &T, O L9 %, test X assessment 22 5T 5 & [ RERE] LT
SIPAREMRL, EBEOTEHIEE ORI &, 580§ L -CaEHilis
LREVIBUTIEE L2 DTH o720 €L TEDOEAIL, &THbNIL
LWVWH ZEIITET, BIETHOAPEEZLEOBN G, BEIZDH R
LTV LWV Tl

FEAZ. test X assessment & HERDOMORENFHT L MED b D& LTE
AT HEDIE, COMEIIWIIOETLEITHAH, L LIARMEAICE
FAHEOMWEIL, ZDX) /R 2 RKIBCEET 2LEREZHFSETn»
5o

—FFDOIFBIAS, COVID-19 Crisis \IZ & B & ¥ T4 VHEORHLAERET
HHI)o MATORELFIRE LTV EGERLRD HENEFOLTN 2
O TA AP REE o TBATEAL TV AHERBIIZHIINIZS,
ZNHDF VT4 MUK o T, BEEFE - EELCOFHBERORE LR
ZHELNTWE, TIYF ML - F T4 AMEORFEIZ. Zhp=F a5 eI
BMHEINDD, ZOTANA A, T, 8b e EORFEE, RO
¥(LDD. ZLDEEITE o TR IRz > TV 5, B ERHIILKDS
HHTHRRITL 2D, FREESICYy F L THBIZEETE Y, Akl
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\F®D ON/OFF % #7210, HEONBFRIHFERHFHE T2, £ TV
B EHHICRE L) TE S, DF 0., (RO KER,. HREEE, &
A P E Vo A HWRLE O —ERAY, HENWIS &5 - AEICRIE L LT
PRALSNZHEENF L. LA ZFNRSIEIEH L 2w THb, 20X
I e IRPTIE, assessment IZBWTH, MR GHYEEORRE, + 0T
A VPRI RFREIEZXBT LI &, 3EAERWTRELES I,

DF ) ZOHEEIE., INFEFTORBOIEHR. TORMRE o> TWEA
FBCRE ERAS, EAUS ERTECOHF RRIE . RO HIC&HEHIIBW
TW/eDh%, HOHDLLTVE LWV T LN TEL, BHIITTLA VT4
Avix, FEEELE =72
HHEHFMORNZ D, KELEBELTWDLEW) ZENTELDE, ZNT
iE. 0 L) REHRICHE T 72 assessment Bifnid, KoL THVIHLDE59
A%

4. FEDHITH AT T4 1t & assessment DEFRIZKkDH S5
% 5T{EIESR & L T D Differential Boost Hypothesis

AFTIE T3 FETHGORT L % 383 % i1 T, measurement X evaluation
H EEFNTORIREM L LTEZONTELD DN, ENEFNOREBIOMK
E&WAET % assessment &\ FIICERET LMD 722 L 2L T
X720 F2E. test Tld 7 <\ assessment 7217 T X iFiuE, AEAERE R & B
ENHoT, RN RIHEE LTIEHNEERER] & TaERhFR]25RE L
PRGWA T A LD assessment & L THAFOMA 2145 Z L3 TE 58
AT 2 LT & B, ENAS, Differential Boost Hypothesis T& 5% o

HAE FRE Lo TWwaB3MEH® 9 H, Maximum Potential Thesis &
Interaction Hypothesis (& [ ZFIKN R | 2 W IER LS v, Evn) Ay Y
FEZHIBL TS, MEPICME L DI E W S BIRTO R % R85 iR
L&) ET 0548, TOMBIZEE > Ty, L2L, FMEAORELZET
fliL & 9 &9 assessment DFEIE. T D X9 LD 720 O FEIZEE
WEBEZETH), LLAZHEDLLI LT, BHE - AENOKEFT RO EL
FIRL TR EHEZLILENTEL, BB RBROPTH U,
AR LBLTONET AT D7,

—7J7C. Differential Boost Hypothesis i3 [ SXHEIZHF | OFSEZFIIRE L T
T E CHIE L, 5RE0S [GEMRCRERIR | 2 Rn723 & v ) Bk
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Tholze TV IF4 MEDYE. DX % [FRAEK] 2 [HEDIR] L%
ZABIERTENX. FLVIFROFEAGRE LT, N—=YaryTy 738
LHIENTELDOTIE RV BZTHADLLE, assessment Difii RIZH SN 7z
R, BRERESEICL DRSO R E LTH [ RERIRIZELTH, Th
F—D2DEBFOREKBD O L [HEOMRI L VZ2DTH L, BIED
AIETIE R, REOHTEWRT 52D THIUE, TOERBEBED —20%)
REL, TOBROERE - REORRIZHZTREV O TRV, OF
DF I 4 LD D assessment T LT X, BRBEEORKED . RER)
b, TLTARADBHOFEROEED, ETHBFORRL LTHET S Z
ET, IDAHNRILEOWSZHEL T ENTELDTH S,

CZTRENTVE DI BER RO 2 GO/ D& 5 5.
FLwlhlTthrlwz s,

ZOBIRE ED L) IZFHi RO R ER T 2 2% SHROBE L
FEAFF-NBH, ZNTH, RERPRELZ ZTO &R LEL 5 2
Differential Boost Hypothesis 23 D 17 & 72 % Z L T HEWIEWZEA 5,
U7 e LTehE bk 9 & L Tw 5 Differential Boost Hypothesis @ Fif
SRS, 85 BAKAY 72 assessment Z KD LN D6 b, Bl t v 74 b
TYIMLDORITHE ) B =B, —HotxitLRL T 5,

ARFZEIE, BHAERFse s (B C: JP20K12550) . HHBKFEMLKRET 5 >
T4 VIR A4 v 7 v — Y 3 L HEGE) . AREBEEA B A
Ay - R - AMEOREET IR OMFER RO —EHTH 5.
TR  EEHIALE L P 5,

b=

1) DFRE Terman [SRE SN D ARED [BIZH ] 13, TOHRTIITHT 2 [EBEH] 5. WE)
HEOIR AR NI Z IR SN, AHEmFIC R Tw 5 (19224E0) v Fx v =
¥ == Vgt o

2) TNETOMEBBMRAR, MEMRATH > 720

3) College Board & & KRE DO KZEANADEEIET A M D 1D TH 5 SAT % £t 3 2 IFEFIBETH 5.

4) G- TiEEid, 1944 SEDOHE BILIRED: (Servicemen’s Readjustment Act of 1944) DJ|%TH %, G -
T[T A AR BRT 2| CH D S OBEAR T RKIRIF 7 2 ) A 072 o7z A%
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5)

6)

7)

8)

9)

D, EEBOMMR, RGER SISOV TRELTEB Y, SOBEFIC X ) hEEREA & LR
ZR L& T 7)K% T A1) A Ab w7z (FDR Library 2020) o

1971 4, Pennsylvania Association for Retarded Children (PARC) 2%, X ¥ ¥ 8= 7 HIZxF L T
LB TH L. BT TN TIIE, MWICEFEDD 51 &b 72 b B WE O A
BANDRNFEEBD TG ol, TNIED, RUHFLZTL20ICHWICEEDDH LT &b
LD HEERZTHERIENT - HIRLZD, 5T 2 L) RECKERED SN, 2 6in
521 DN Y Y WNZTHOMYICEEEDH LT L bICHE VD22 b bRE 3 hi:
(Abeson & Zettel 1977) o

19724, A, ATE), SIRE R OMEZITE L. AREEH5A0N G- TEb
HLIZhb), REZEPT YV MU D.CEHERRAZRF L2 TOINVIEHADHR, 5T
DFEFHNICH B F LD BD, ZOREOREIIhDLS T, METHY L2 AHEL 2T 5
ZEMROHNTz INVAFMNE, MREEREZ HEE LTz PARC Ik & 3 _C o
AR L72bDTHo 2 LIRS TS (354 2020)0
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